
  
    

 
 

 
 

 
 

  
 

 
 

                          
 

  
    

 

   
 

 
 

 
 



          

 
 

  

 
 

 

 
 

 

 
 

 

 

 
 

 
 

 
 

 
  

 

 
 

 

 
 
 

  
 

   
 





 
  

 

 
 

 
 

 
 

 
 

 

 
 

 

 
 

 

 

 
 

 
 

 

 



 

 
 

 
 

 
 

 
 

 
 

 

 
 
 

 
 

 
 

 
 

 

 
 

 
 

 
   

 
 

 

 

 
 

 

 

 

  

 
 

 
 

 

 
 

 
 

 

                           D.  Talent Development 
2 14 3 Improvement Does Not Meet Highly Effective Effective Necessary Standards The principal: 

a. 
Meetings 

In plenary staff meetings, gets
teachers highly invested in 
discussing results, learning 
best strategies, and building 
trust and respect. 

Uses plenary staff meetings to 
get teachers sharing strategies
and becoming more cohesive. 

Uses staff meetings primarily 
to announce decisions, clarify 
policies, and listen to staff 
concerns. 

Rarely convenes staff 
members and/or uses meetings
for one-way lectures on 
policies. 

b. 
Ideas 

Ensures that the whole staff is 
current on professional
literature and constantly 
exploring best practices. 

Reads and shares research and 
fosters an on-going, 
schoolwide discussion of best 
practices. 

Occasionally passes along 
interesting articles and ideas
to colleagues. 

Rarely reads professional
literature or discusses best 
practices. 

c. 
Development 

Orchestrates aligned, high-
quality coaching, mentoring, 
workshops, school visits, and 
other professional learning 
tuned to staff needs. 

Organizes aligned, on-going 
coaching and training that
builds classroom proficiency. 

Provides staff development
workshops that rarely engage
staff or improve instruction. 

Provides occasional 
workshops, leaving teachers
mostly on their own in terms
of professional development. 

d. 
Empowerment 

Gets teams to take ownership 
for using data and student
work to drive constant 
refinement of teaching. 

Orchestrates regular teacher 
team meetings as the prime
locus for professional
learning. 

Suggests that teacher teams
work together to address
students' learning problems. 

Does not emphasize teamwork 
and teachers work mostly in 
isolation from colleagues. 

e.
 Support 

Gives teacher teams the 
training, facilitation, and 
resources they need to make
their meetings highly 
effective. 

Ensures that teacher teams 
have facilitators so meetings
are focused and substantive. 

Has teacher teams appoint a
leader to chair meetings and 
file reports. 

Leaves teacher teams to fend 
for themselves in terms of 
leadership and direction. 

f. 
Units 

Ensures that teachers 
backwards-design high-



 
  

 

 
 

 
 

 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
  

 

 

 
 

 

 
 

 
 

  
 

 
 

 

 
 

 E. Culture 
2 14 3 Improvement Does Not Meet Highly Effective Effective Necessary Standards The principal: 

a. 
Expectations 

Gets staff buy-in for clear, 
schoolwide student-behavior 
standards, routines, and 
consequences. 

Sets expectations for student
behavior and establishes 
schoolwide routines and 
consequences. 

Urges staff to demand good 
student behavior, but allows 
different standards in different 
classrooms. 

Often tolerates discipline
violations and enforces the 
rules inconsistently. 

b. 
Effectiveness 

Deals effectively with any 
disruptions to teaching and 
learning, analyzes patterns, 
and works on prevention. 

Deals quickly with disruptions
to learning and looks for 
underlying causes. 

Deals firmly with students
who are disruptive in 
classrooms, but doesn’t get to 
the root causes. 

Tries to deal with disruptive
students but is swamped by 
the number of problems. 

c. 
Celebration 

Publicly celebrates kindness, 
effort, and improvement and 
builds students’ pride in their 
school. 

Praises student achievement 
and works to build school 
spirit. 

Praises well-behaved students 
and good grades. 

Rarely praises students and 
fails to build school pride. 

d. 
Training 

Ensures that staff are skilled in 
positive discipline and 
sensitive handling of student
issues. 

Organizes workshops and 
suggests articles and books on 
classroom management. 

Urges teachers to get better at
classroom management. 

Does little to build teachers' 
skills in classroom 
management. 

e. 
Support 

Is highly effective getting 
counseling, mentoring, and 
other supports for high-need 
students. 

Identifies struggling students
and works to get support
services to meet their needs. 

Tries to get crisis counseling 
for highly disruptive and 
troubled students. 

Focuses mainly on discipline
and punishment with highly 
disruptive and troubled 
students. 

f. 
Openness 

Makes families feel welcome 
and respected, responds to 
concerns, and gets a number 
of them actively involved in 
the school. 

Makes parents feel welcome, 
listens to their concerns, and 
tries to get them involved. 

Reaches out to parents and 
tries to understand when they 
are critical. 

Makes little effort to reach out 
to families and is defensive 
when parents express 
concerns. 

g.
Curriculum 

Informs parents of monthly 
learning expectations and 
specific ways they can support
their children’s learning. 

Informs parents of the grade-
level learning expectations
and ways they can help at
home. 



 
 

 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 

 

  

 
 

 
 

 

 

 

 

 

 
 

 
 

 
 
 

 

 
 

 

 

 
 

 
 

 

  

 
 

 

                                  F.  Management 
2 14 3 Improvement Does Not Meet Highly Effective Effective Necessary Standards The principal: 

a. 
Ethics 

Sets a stellar example for 
colleagues through 
impeccably ethical and 
professional behavior. 

Acts in an ethical and 
professional manner and 
conveys the clear expectation 
that colleagues will do 
likewise. 

Cuts corners and is not 
sufficiently attentive to ethical
and professional standards, 
giving mixed messages to 
colleagues. 

Acts unethically or 
unprofessionally, setting a
poor example for colleagues. 

b. 
Scheduling 

Creates an equitable schedule
that maximizes learning, 
teacher collaboration, and 
smooth transitions. 

Creates a schedule that 
provides meeting times for all
key teams. 

Creates a schedule with some 
flaws and few opportunities
for team meetings. 

Creates a schedule with 
inequities, technical flaws, and 
little time for teacher teams to 
meet. 

c. 
Movement 

Ensures efficient, friendly 
student entry, dismissal, meal
times, transitions, and recesses 
every day. 

Supervises orderly student
entry, dismissal, meals, class
transitions, and recesses. 

Intermittently supervises
student entry, dismissal, 
transitions, and meal times. 

Rarely supervises student
entry, dismissal, and common 
spaces and there are frequent
problems. 

d. 
Custodians 
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