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Programs Included in the Consolidated State Plan 
Instructions: Indicate below by checking the appropriate box(es) which programs the SEA 
included in its consolidated State plan.  If an SEA elected not to include one or more of the 
programs below in its consolidated State plan, but is eligible and wishes to receive funds under 
the program(s), it must submit individual program plans for those programs that meet all 
statutory and regulatory requirements with its consolidated State plan in a single submission.  
 
               ��  Check this box if the SEA has included all of the following programs in its 
consolidated State plan.  

or 

If all programs are not included, check each program listed below that the SEA includes in its 
consolidated State plan: 

               ��  Title I, Part A:  Improving Basic Programs Operated by Local Educational Agencies 
 
               ��  Title I, Part C:  Education of Migratory Children 
 
               ��  Title I, Part D:  Prevention and Intervention Programs for Children and Youth Who 

Are Neglected, Delinquent, or At-Risk 
 
               ��  Title II, Part A:  Supporting Effective Instruction 
 
               ��  
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including English Language Learners who are migratory, English Language Learners who 
were not born in the United States, and English Language Learners who are Native 
Americans, languages other than English that are spoken by a significant portion of the 
�S�D�U�W�L�F�L�S�D�W�L�Q�J���V�W�X�G�H�Q�W���S�R�S�X�O�D�W�L�R�Q���L�Q���R�Q�H���R�U���P�R�U�H���R�I���W�K�H���V�W�D�W�H�¶�V���/�(�$�V�����D�V���Z�H�O�O���D�V���O�D�Q�J�X�D�J�H�V��
spoken by a significant portion of the participating student population across grade levels. 

In September 2016, the Department began working with the Think Tank on summarizing 
areas of consensus on the essential questions.  These summaries, in large part, served as the 
starting point for the development of a set of High Concept Ideas.  In conjunction with the 
Think Tank, the Department drafted an initial list of 36 High Concept Ideas in response to 
the essential questions and guided by the discussions within the Think Tank.   Over time, to 
support development of New York State�¶�V���G�U�D�I�W���S�O�D�Q�����W�K�H���7�K�L�Q�N���7�D�Q�N���G�H�Y�H�O�R�S�H�G���D�G�G�L�W�L�R�Q�D�O��
High Concept Ideas, resulting in a total of 51 High Concept Ideas being presented to the 
Board of Regents.   The vast majority of these High Concept Ideas have been embedded in 
New York State�¶�V���(�6�6�$���S�O�D�Q�� 

As noted above, the Think Tank served as a thought partner with Department staff to 
develop the activities and materials that were used in the meetings to engage stakeholders 
around the state in a discussion of ESSA.  In fall 2016, the Think Tank discussed and 
provided feedback on the first round of Public ESSA meetings.  Think Tank members were 
also encouraged to attend those meetings and subsequently provide their thoughts on how 
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ESSA requires each state that receives Title I funds convene a Committee of Practitioners 
(COP) to advise the state in carrying out its responsibilities under Title I.  The duties of the 
COP include a review, before publication, of any proposed or final state rule or regulation 
related to Title I.  In Ne9 RG2ykork State, the COP committee is presently comprised of 
organizations including, but not limited to, Local Education Agencies (LEAs); Boards of 
Cooperative Educational Services (BOCES); Institutions of Higher Education (IHE); and 
organizations that represent school boards, superintendents, school administrators, 
teachers, paraprofessionals, parents, nonpublic schools, and community partners. 

Beginning in May 2016, the COP has been provided with regular updates regarding ESSA 
and several opportunities to provide the Department with feedback on the development of 
the plan.  The COP has conducted extensive discussions on ESSA more than ten times since 
May 2016.  The Committee of Practitioners were asked (in addition to the Think Tank) to 
provide feedback on the draft Characteristics of Highly Effective Schools, Guiding 
Principles, and High Concept Ideas.   The COP provided valuable feedback that led to 
thoughtful revisions of these policy documents prior to their presentation to the Board of 
Regents and use at the Fall Regional ESSA State Plan Development meetings. 

In addition to updates, the COP has been asked for feedback on proposed ideas for the 
plan and has been surveyed regarding accountability issues and indicators related to the 
plan.  The Department maintains a Title I C OPS Committee website where agendas and 
materials for each meeting are posted.   

Fall and Winter Regional ESSA State Plan Development Meetings  

NkSED held more than 120 Fall and Winter Regional in-person meetings across the state 
�L�Q���F�R�R�U�G�L�Q�D�W�L�R�Q���Z�L�W�K���W�K�H���V�W�D�W�H�¶�V���������%�R�D�U�G�V���R�I���&�R�R�S�H�U�D�W�L�Y�H���(�G�X�F�D�W�L�R�Q�D�O���6�H�U�Y�L�F�H�V�����%�2�&�(�6����
�D�Q�G���W�K�H���V�X�S�H�U�L�Q�W�H�Q�G�H�Q�W�V���R�I���W�K�H���V�W�D�W�H�¶�V���I�L�Y�H���O�D�U�J�H�V�W���F�L�W�\���V�F�K�R�R�O���G�L�V�W�U�L�F�W�V�����%�X�I�I�D�O�R�� 
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of a College, Career, and Civic Readiness Index.  The survey results are also being used to 
determine what measures will be incorporated into New York State�¶�V���G�D�W�D���G�D�V�K�E�R�D�U�G���D�Q�G��
considered for inclusion in the accountability system once valid and reliable baseline data 
becomes available. 
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for each school; and increased parental involvement in all steps of the 
improvement plan process. 

o Another campaign advocated for the inclusion of creative arts therapists as 
Specialized Instructional Support Personnel (SISP) in the ESSA provisions 
for New York State. 

o The third campaign commended the Board of Regents for the inclusion of 
school library provisions in the ESSA draft plan. 

Many commenters applauded the specific focus on English Language Learners and 
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To align stakeholder input with ESSA state plan requirements, the Department and Board 
of Regents also worked closely with national education experts.  Early in the plan 
development process, the Board of Regents engaged with Dr. Linda Darling Hammond, 
from the Learning Policy Institute, and Dr. Scott Marion, from the National Center for the 
Improvement of Educational Assessment, to provide technical assistance and support to the 
Department and the Board of Regents.   

Linda Darling Hammond, President and CEO of the Learning Policy Institute, is a 
nationally recognized expert in education policy.  She has consulted widely with federal, 
state, and local officials and educators on strategies for improving education policies and 
practices.  Over the past year, Dr. Hammond has presented to the Board of Regents several 
�W�L�P�H�V�����S�U�R�Y�L�G�L�Q�J���X�S�G�D�W�H�V���R�Q���W�K�H���(�6�6�$���V�W�D�W�X�W�H���D�Q�G���I�D�F�L�O�L�W�D�W�L�Q�J���W�K�H���%�R�D�U�G�¶�V���G�L�V�F�X�V�V�L�R�Q��
related to school accountability.   M�R�U�H���L�Q�I�R�U�P�D�W�L�R�Q���D�E�R�X�W���'�U�����+�D�P�P�R�Q�G�¶�V���H�[�S�H�U�W�L�V�H���D�Q�G��
work  is available at the �/�H�D�U�Q�L�Q�J���3�R�O�L�F�\���,�Q�V�W�L�W�X�W�H�¶�V���Z�H�E�V�L�W�H. 

Scott Marion is the Executive Director of the National Center for the Improvement of 
Educational Assessment.  Dr. Marion works with states to design and support 
implementation of assessment and accountability reforms, develop and implement educator 
evaluation systems, and design and implement high quality, locally designed performance-
based assessments.  He is a national leader in designing innovative and comprehensive 
assessment systems to support instructional and accountability uses, including helping 
states and districts design systems of assessments for evaluating student learning of 
identified competencies.   Dr. Marion has also presented to the Board of Regents several 
times, providing them with an understanding of the ESSA school accountability 
�U�H�T�X�L�U�H�P�H�Q�W�V�����D�Q�G���I�D�F�L�O�L�W�D�W�L�Q�J���W�K�H���%�R�D�U�G�¶�V���G�L�V�F�X�V�V�L�R�Q���U�H�O�D�W�H�G���W�R���V�F�K�R�R�O���D�F�F�R�X�Q�W�D�E�L�O�L�W�\����   Dr. 
Marion and his colleague Dr. Jennifer Dunn have supported the Department as it designed 
its new school accountability system and determined how to identify schools for 
Comprehensive and Targeted Intervention under ESSA.  More information about Dr. 
M�D�U�L�R�Q�¶�V���H�[�S�H�U�W�L�V�H���D�Q�G���Z�R�U�N is available at the �&�H�Q�W�H�U���I�R�U���$�V�V�H�V�V�P�H�Q�W�¶�V���Z�H�E�V�L�W�H.  

In addition to working with Dr. Hammond and Dr. Marion, the Department engaged in 
extensive research to understand the law and the opportunities that it provides.  This 
research included meetings with the following organizations: 

�x U.S. Department of Education 

�x Brustein & Manasevit �± a law firm recognized for its federal education regulatory 
and legislative practice  

�x Education First on the development of materials for dissemination to the public and 
policymakers 

�x Council of Chief State School Officers (CCSSO), which has provided access to many 
national experts, including: Brian Gong (National Center for the Improvement of 
Educational Assessment), Kenji Hakuta (Stanford University), Dr. Pete 
Goldschmidt (California State University, Northridge), Delia Pompa (Migration 
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Policy Institute), Gene Wilhoit (National Center for Innovation in Education), and 
Susie Saavedra (National Urban League) 

Public Presentations to the Board of Regents 

The Board of Regents has always valued transparency and the engagement of stakeholders.  
To that end, Department presentations to the Board of Regents have always been made 
available to the public, including access through links on the Board of Regents website to 
the meeting webcasts.  Since May 2016, Department staff have provided regular ESSA 
updates to the Board of Regents.  The following is a listing of ESSA Update Presentations 
made to the Board of Regents, with links to the presentations: 

 

Month/Year  Presentation Link 

May 2016 Elementary and Secondary Education Act (ESEA) 
Reauthorization/Every Student Succeeds Act (ESSA) 

July 2016 Update on the Every Student Succeeds Act (ESSA) 

ESSA and McKinney-Vento 

October 2016 Every Student Succeeds Act (ESSA) State Plan Development 
Activities 

November 
2016 

�'�H�Y�H�O�R�S�P�H�Q�W���R�I���1�H�Z���<�R�U�N�¶�V���(�Y�H�U�\���6�W�X�G�H�Q�W���6�X�F�F�H�H�G�V���$�F�W���6�W�D�W�H��
Plan 

December 
2016 

�8�S�G�D�W�H�����'�H�Y�H�O�R�S�P�H�Q�W���R�I���1�H�Z���<�R�U�N�¶�V���(�Y�H�U�\���6�W�X�G�H�Q�W���6�X�F�F�H�H�G�V���$�F�W��
(ESSA) State Plan 

January 2017 Development of the New York State Every Student Succeeds Act 
Plan:  High Concept Ideas and Survey on Possible Indicators of 
School Quality and Student Success 

March Retreat 
2017 

March 27, 2017 Board of Regents ESSA Retreat (6 presentations) 

April 2017 6 Presentations on ESSA 

May 2017 �2�Y�H�U�Y�L�H�Z���R�I���1�H�Z���<�R�U�N�¶�V���'�U�D�I�W���(�Y�H�U�\���6�W�X�G�H�Q�W���6�X�F�F�H�H�G�V���$�F�W��
(ESSA) Plan 

June 2017 Every Student Succeeds Act (ESSA State Plan: Update on Public 
Hearings and Public Comment 

July 2017 �x Proposed Changes Final Draft Plan - Commissioner's 
Presentation to the Board 
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Month/Year  
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Once funding is secured to translate the content assessments identified above, translations occur 
through translation subcontractors who are familiar with this process:  
 

�x For the 3-8 State assessments, a back-translation is performed by a separate vendor for 
validation purposes.  

�x For Regents exams, an exam editor who is familiar with the test reviews the translated 
versions of the test for completeness.  

 

For the development of the NLA/HLA and LOTE/World Languages assessments, the 
Department will: 

�x Identify and contract with a test development vendor for each assessment via a Request 
for Proposal (RFP).   

�x The vendor will work with the Department to develop test specifications by grade level 
(3, 4, 5, 6,7, 8 and one at the High School level), as well as computer-based testing and 
scoring platforms.   

�x The vendor will develop the tests (passages, graphics, items, rubrics, scoring, etc.) based 
on specifications from, and in close coordination with, the Department.   

�x The Department will coordinate with the vendor to hire New York State educators to 
review content and test items, as well as to conduct field testing (including printing, 
shipping, and scoring).   

�x The vendor, incorporating the results of the above, will develop online sample tests, and 
finally conduct operational testing (including printing, shipping, and scoring).  

 
New York State gathers input regularly regarding native/home language assessment needs from 
key stakeholders regarding educational policies affecting ELLs/MLLs. Some of these 
stakeholders include two ELL/MLL Leadership Councils (consisting respectively of senior 
leaders and ELL/MLL directors from Local Educational Agencies (LEAs) with high 
concentrations of ELLs/MLLs and those with lower concentrations of ELLs/MLLs), eight 
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New York State 
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the Free or Reduced-Price Lunch Programs; Social Security Insurance (SSI); Food 
Stamps; Foster Care; Refugee Assistance (cash or medical assistance); Earned Income 
Tax Credit (EITC); Home Energy Assistance Program (HEAP); Safety Net Assistance 
(SNA); Bureau of Indian Affairs (BIA); or Family Assistance: Temporary Assistance for 
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�,�I���W�K�H���6�W�D�W�H�¶�V���P�L�Q�L�P�X�P���Q�X�P�E�H�U���R�I���V�W�X�G�H�Q�W�V���I�R�U���S�X�U�S�R�V�H�V���R�I���U�H�S�R�U�W�L�Q�J���L�V���O�R�Z�H�U���W�K�D�Q���W�K�H��
minimum number of �V�W�X�G�H�Q�W�V���I�R�U���D�F�F�R�X�Q�W�D�E�L�O�L�W�\���S�X�U�S�R�V�H�V�����S�U�R�Y�L�G�H���W�K�H���6�W�D�W�H�¶�V���P�L�Q�L�P�X�P��
number of students for purposes of reporting. 
 

New York State uses an n-size of five when reporting annual data. For additional information 
about how a reporting size of five protects student privacy and is statistically reliable, please see 
pp. 33-32-3433. 
 

iii. Establishment of Long-Term Goals (ESEA section 1111(c)(4)(A)):  
 
a. Academic Achievement. (ESEA section 1111(c)(4)(A)(i)(I)(aa)) 
1. Describe the long-term goals for improved academic achievement, as measured by 
proficiency on the annual statewide reading/language arts and mathematics assessments, 
for all students and for each subgroup of students, including: (i) baseline data; (ii) the 
timeline for meeting the long-term goals, for which the term must be the same multi-year 
length of time for all students and for each subgroup of students in the State; and (iii) how 
the long-term goals are ambitious. 
 
New York State is committed to establishing ambitious goals for improving student academic 
achievement and promoting greater equity in educational outcomes. In general, New York State 
has sought to establish goals that stretch beyond historical patterns of improvement in outcomes 
for students, but are realistic if New York State is able to successfully implement its theory of 
action for improving student outcomes. 
 
New York State has established the  0.32w student academic 







  

Revised State Template for the Consolidated State Plan 40 
 
 

Group Name 
2016-17 
Baseline 
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iv. Indicators (ESEA section 1111(c)(4)(B)) 
 
a. Academic Achievement Indicator.  Describe the Academic Achievement indicator, 
including a description of how the indicator (i) is based on the long-term goals; (ii) is 
measured by proficiency on the annual Statewide reading/language arts and mathematics 
assessments; (iii) annually measures academic achievement for all students and separately 
for each subgroup of students; and (i�Y�����D�W���W�K�H���6�W�D�W�H�¶�V���G�L�V�F�U�H�W�L�R�Q�����I�R�U���H�D�F�K���S�X�E�O�L�F���K�L�J�K���V�F�K�R�R�O��
in the State, includes a measure of student growth, as measured by the annual Statewide 
reading/language arts and mathematics assessments.  
      
New York State is committed to building an accountability system of multiple measures aligned 
to college, career, and civic readiness. New York State has been diligent in soliciting extensive 
feedback from stakeholders through online surveys and dozens of meetings across the State to 
inform this design. In particular, stakeholders have provided detailed feedback on the selection 
of indicators that will incentivize all public schools to move all students to higher levels of 
achievement. The State also is committed to using 
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In elementary/middle- and secondary-level ELA and mathematics, the performance levels are: 
 
Level 1 = Basic 
Level 2 = Basic Proficient  
Level 3 = Proficient 
Level 4 = Advanced 
 
The Performance Index is computed as follows
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Emerging 1.25 1 0.75  
Transitioning 1 1   
Expanding 1    
* In levels     
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Step 4: Use the computed school success ratio to assign the school a level 1-4 performance. 

The resulting success ratio is then used to place schools into one of four Achievement 
Levels. The conversion to each of the four levels is detailed in Table D. From the examples 
above, a success ratio of 1.0 corresponds to a Level 3; a success ratio of 0.5 corresponds to a 
Level 2; and a success ratio of 1.25 corresponds to a Level 4. Thus, to score at the highest level, 
schools must demonstrate substantial success in supporting student progress above what is 
expected.  

Table D: Success Ratio to Achievement Level Conversion  

Success Ratio Level 
0 - 0.49 1 
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The College, Career, and Civic Readiness Index is a number that will range from 0 to 20010 and 
will be computed by multiplying the number of students in an accountability cohort 
demonstrating college and career readiness by the weighting for the method by which the student 
demonstrated college and career readiness, divided by the number of students in the 
accountability cohort11 

 

Readiness Measure Weighting 
�x Regents Diploma with Advanced 

Designation 
�x Regents or Local Diploma with CTE 

Endorsement 
�x Regents Diploma with Seal of 

Biliteracy 
�x Regents Diploma and score of 3 or 

higher on an AP exam 
�x Regents Diploma and score of 4 or 

higher on IB exam 
�x Regents Diploma and the receipt of an 

industry-recognized credential or 
passage of nationally certified CTE 
examination  

�x Regents Diploma and high school 
credit through participation in dual 
enrollment (in high school and 
accredited college) course 

�x Skills and Achievement 
Commencement Credential with an 
average score of 4 on the New York 
State Alternate Assessment 
Examinations (NYSAA) in language 
arts, mathematics, and science 

2 

�x Regents Diploma and high school 
credit earned through participation in 
an AP or  IB course.  

�x Regents Diploma with CDOS 
endorsement 

1.5 

 
10 
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�x Skills and Achievement 
Commencement Credential with an 
average score of 3 on the New York 
State Alternate Assessment 
Examinations (NYSAA) in language 
arts, mathematics, and science. 

�x Regents or Local Diploma  
�x Skills and Achievement 

Commencement Credential with an 
average score of 2 on the New York 
State Alternate Assessment 
Examinations (NYSAA) in language 
arts, mathematics, and science. 

1 
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As indicated previously, the Progress Measure that is used as another academic indicator for 
elementary and middle schools is used as a measure of school quality and student success at the 
high school level. 

 
 
 
 
Amended Language based on 2022�±2023 and 2023�±2024 School Year Results 
 
With support from stakeholders and educational experts, NYSED received USDE approval to 
use Core Subject Performance as a measure of school quality and student success at the high 
school level. New York State will compute a Core Subject Performance Index for cohort 
students who participated in ELA, math, and science examinations. The Core Subject 
Performance Index will be computed separately for the All Students group and each subgroup in 
a school. Schools will be ranked based on their Core Subject Performance Index in ascending 
order, where the higher the rank the better the performance. For the purposes of school 
differentiation, the Core Subject Performance Index for each subgroup in a school will be 
converted to a Core Subject Performance Level that ranges from 1-4 based on statewide rank-
based cut points as follows: 
 
 
Rank Achievement Level 
10% or Less 1 
10.1 to 50% 2 
50.1 to 75% 3 
Greater than 75% 4 

 

Paused �± The Following Text from the Original Plan will not Apply to the 2022�±2023 and 
2023�±2024 School Year Results   

In addition, at the high school level, Science and Social Studies Performance Indices are also 

also 
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  Did not meet Long-
Term Goal 
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that do not participate in the regular State assessment program, are required to submit locally 
administered achievement test data for English language arts and mathematics to the 
Department, called the Self-Assessment process.  If the LEA administers nationally normed 
assessments, it must submit the data from these assessments.   
 
Schools for which data for all indicators are not available will have preliminary deteents
Q

q

0.v7tionally
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Improvement Steps for Targeted Support and Improvements Schools 
 

 
 

The district will oversee the improvement steps for TSI schools, while the State will monitor and 
support the improvement steps for CSI schools.  The steps are noted below.  
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Improvement Steps for Targeted Comprehensive Support and Improvements Schools 
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As stated earlier, the Department will provide support for CSI schools and TSI schools in eight 
different ways, each of which is outlined below:

 

Supporting the Comprehensive Diagnostic Needs Assessment Process  

In order for the State to help schools identify the best solutions for the specific challenges that 
the school faces, the State will support a needs assessment process that thoroughly examines 
qualitative and quantitative data in conjunction with an on-site analysis of the quality and 
effectiveness of the education program in identified schools.  In order to develop improvement 
plans based on the specific needs of each school, CSI and TSI schools will be required to 
undergo an annual needs assessment.  There will be two types of annual needs assessments, a 
Comprehensive Diagnostic Needs Assessment, which is described below and which will be done 
by all schools during the first year of identification and, when appropriate, in subsequent years, 
and a Progress Needs Assessment, which is described in more detail in the Supporting the 
Development and Implementation of Schoolwide Plans section and will be done in the years 
following the Comprehensive Diagnostic Needs Assessment.   
   

Supporting the 
Comprehensive Needs 
Assessment process

Supporting the 
development and 
implementation of 
schoolwide plans

Supporting the 
implementation of 

Evidence-based 
Interventions and 

Improvement Strategies

Promoting District-wide 
Improvement through 
Training and Support to 

Districts 

Providing data to inform 
plans and call attention 

to inequities

Connecting schools and 
districts with other 

schools, districts, and 
professionals

Allocating and 
monitoring school 

improvement funds

Providing additional 
support and oversight 
for schools not making 

progress
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1. Longitudinal data that show trends over time, including data by subgroup 
2. Survey results from surveys of students, teachers, and families 
3. Suspension data 
4. Office referral data 
5. In-School/Out-of-School Suspension Data 
6. Teacher Turnover data 
7. Teacher Attendance 
8. The average number of professional learning opportunities that a teacher has within a 

school year  
9. Promotion Rates by grade 
10. Student Attendance 
11. Average Class Size 
12. Average number of minutes of instruction provided per day (exclusive of recess, 

lunch, study halls) 
13. The percentage of students in each high school who earn 5 or more credits during the 

school year (HS) 
14. Student participation in and performance on college entrance and/or college placement 

exams (HS) 
15. Dropout rates (HS) 
16. Percent of students passing Regents examinations with a score of 90 or higher (HS) 
17. Percent of students receiving Regents Diplomas with advanced designation. (HS) 
18. Student enrollment in and successful completion of dual-credit coursework (HS) 
19. Student participation in Advanced Placement (AP), International Baccalaureate (IB), 

and honors courses (HS) 
20. Student participation in and successful completion of Career and Technical Education 

(CTE) courses (HS) 
21. Number of Counselors per students 
22. Number of Social Workers per student 
23. Number of Nurses per student 
24. Number of Librarians per student 
25. Student access to highly qualified teachers  
26. The percent of all teachers teaching one or more assignments outside of certification. 
27. Access to minimum Physical Education requirements 

a. Percent of K- Grade 3 students who receive daily physical education for a 
minimum total of 120 minutes per week (exclusive of recess) 

b. Percent of Grades 4-6 students who receive physical education three days per 
week for a minimum total of 120 minutes per week (exclusive of recess)  

c. Percent of 
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2. Strategically identifying solutions to address those needs 

3. 
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The process has been designed to provide a road map for improvement that districts and schools 
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receive a new Diagnostic DTSDE Review in Year 3 of identification. CSI schools that completed 
their second Diagnostic DTSDE Review in Year 2 will not be required to receive an additional 
Diagnostic Review in Year 3.  The State will provide support by leading Progress Reviews in 
some CSI schools in Year 2 and leading second Diagnostic DTSDE Reviews in some schools 
that do not make progress in both Year 2 and Year 3.    

Supporting the Implementation of Evidence-Based Interventions and Improvement 
Strategies 

During conversations with a variety of stakeholders throughout New York State, the Department 
repeatedly heard that intervention is a serious step that must be applied selectively to schools that 
are struggling to make gains.  The Department also heard from numerous stakeholders that it 
must remember that the struggles facing a school are often not the result of a lack of effort.  
Stakeholders suggested that one-size-fits-all requirements can present additional challenges or 
may not be appropriate for the circumstances of the school, and, therefore, flexibility was 
necessary for districts and schools to identify the best solutions for their specific circumstances.   

New York State has incorporated the feedback from stakeholders with the lessons learned over 
the years to develop a system that moves away from overly prescriptive requirements upon 
identification, and instead uses the requirements for CSI schools as a way to promote best 
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outcomes for students and for CSI schools.  In districts offering Public School Choice, a parent 
of a student attending a CSI school may request a transfer to a school classified as In Good 
StandingLocal Support and Improvement (LSI). Local Support and Improvement (LSI).  If there 
are no schools In Good Standing identified for LSI available, the district may offer a transfer to a 
school identified for TSI School. 

The State wants to ensure that parents of students attending schools experiencing significant 
decline are provided with options.  Therefore, in any instances in which the Achievement Index 
of a CSI school declines for two consecutive years, public school choice will no longer be an 
option, but, instead, will be a requirement, and the district must offer Public School Choice for 
parents of students attending that specific CSI school.   

As an additional way to promote best practices and to 
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Paused �± The Following Text from the Original Plan will not Apply to the 2022�±2023 and 
2023�±2024 School Year Results   

Following that year, the Department will establish a tiered system for Title I CSI schools to best 
promote the effective use of resources and provide assistance when necessary.  As part of this 
system, Title I CSI schools that reach progress benchmarks established by the Department will  
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Resource Distribution to Title I CSI Schools 

New York State will support the strategic use of resources in other ways, such as through the 
Needs Assessment process and through the annual cycles of resource allocation reviews of 
districts identified earlier.  New York State will also provide grants to districts to promote 
diversity and reduce socio-economic and racial-ethnic isolation, as part of a comprehensive 
school improvement strategy.  In addition, Department staff will continue to use an approach 
toward monitoring that focuses on the effect of spending choices, rather than on compliance, 
through its current performance management system. 
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Providing Additional Support and Oversight fo
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inform its district of the additional assistance that the school needs to improve. The district, in 
turn, must identify the support that the district 
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Supporting the implementation of Evidence-based Interventions and 
Improvement Strategies

�‡Connecting schools and districts to Evidence-based Interventions
�‡Identifying select Schoolwide Improvement Strategies for schools identified for CSI to consider 
and providing training to support the planning and implementation of those strategies

�‡Limiting the transfer of incoming teachers at schools identified for CSI to those who have been 
rated Effective or Highly Effective in the most recent evaluation year (consistent with Collective 
Bargaining Agreements)

�‡Requiring schools identified for CSI to ensure that staff receive PD on the implementation of the 
plan

�‡Providing training and guidance to schools identified for CSI and districts to support the 
establishment of a Parent Participatory Budget process 

�‡Requiring schools identified for CSI and TSI to complete annual surveys of parents, teachers, 
and students

�‡Assisting districts with identifying surveys to use

Promoting District-wide Improvement through Training and Support to 
Districts 

�‡Providing training on supporting identified schools through topics such as: 
�‡conducting Comprehensive Diagnostic Needs Assessments and Progress Needs Assessments
�‡identifying root causes
�‡addressing root causes through Evidence-based Interventions,
�‡developing and approving improvement plans
�‡establishing a Parent Participatory Budgeting process

Providing data to inform plans and call attention to inequities

�‡Offering data comparing schools to schools within the district and across New York State
�‡Publishing per-pupil expenditures for each district and school on the New York State website
�‡Publishing a New York State Equity Report that identifies rates of assignment to Ineffective, 
Out-of-Field, and Inexperienced teachers between minority and low-income students in Title I 
schools and non-low-income, non-minority students in non-Title I schools at the district level

�‡Establishing annual cycles of resource allocation reviews of districts with significant numbers of 
identified schools

�‡Engaging with districts where inequities are identified to determine the most appropriate actions 
that to reduce and eliminate these inequities
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f. Additional Optional Action. If applicable, describe the action the State will 
take to initiate additional improvement in any LEA with a significant 
number or percentage of schools that are consistently identified by the State 
for comprehensive support and improvement and are not meeting exit 
criteria established by the State or in any LEA with a significant number or 

Connecting schools and districts with other schools, districts, and 
professionals

�‡Providing opportunities for identified schools and districts to connect with schools and 
districts facing similar challenges

�‡Providing opportunities for identified schools to connect with higher-performing schools 
with similar demographics

�‡Connecting schools to Regional Technical Assistance providers, such as BOCES, RSE-
TASC and RBERNs

Allocating and monitoring school improvement funds
�‡Providing Title I identified schools with a base allocation to develop and implement their 
improvement plan

�‡Offering an additional allocation to Title I schools identified for CSI that make progress, 
and an additional allocation in conjunction with technical assistance to schools that do not 
make progress

�‡Incentivizing socioeconomic integration through grants

Providing additional support and oversight for schools not making 
progress

�‡Offering on-site and off-site technical assistance to schools that do not make gains each year
�‡Having all DTSDE reviews after Year 1 focused on schools identified for CSI that have not 
made gains

�‡Requiring districts with schools identified for CSI that did not make gains in Year 1 to 
complete a Leadership Team Support Report to identify areas where assistance is needed

�‡Requiring districts with schools identified for CSI that do not make progress in Year 1 and 
Year 2 to complete an assessment of School Leader capacity

�‡Requiring schools identified for CSI that do not make progress in Year 1 and Year 2 to 
partner with a Regional Technical Assistance Center

�‡Placing all schools identified for CSI that are re-
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Key Term Statewide Definition  
Ineffective teacher Teacher who receives an Ineffective rating on his/her 

overall composite rating.14 
Out-of-field teacher Teacher who does not hold certification in the content 

area for all the courses that he/she teaches.15 
Inexperienced teacher Teachers with three or fewer years of experience. 
Low-income student Student who participates in, or whose family participates 

in, economic assistance programs, such as the free or 
reduced-price lunch programs, Social Security Insurance 
(SSI), Food Stamps, Foster Care, Refugee Assistance 
(cash or medical assistance), Earned Income Tax Credit 
(EITC), Home Energy Assistance Program (HEAP), 
Safety Net Assistance (SNA), Bureau of Indian Affairs 
(BIA), or Family Assistance: Temporary Assistance for 
Needy Families (TANF). If one student in a family is 
identified as economically disadvantaged, all students 
from that household (economic unit) may be identified 
as economically disadvantaged. 

Minority student Student who is identified as American Indian or Alaska 
Native, Asian, Black or African-American, Hispanic or 
Latino, Native Hawaiian/Other Pacific Islander, or 
multiracial. 

 
 
Using the most recently available data (2015-16 school year), the Statewide analysis is as 
follows16: 
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�x Low income students in Title I schools are 11 times more likely to be taught by a 
teacher who received a rating of Ineffective, compared to students who are not low 
income in non-Title I schools. 

�x Minority students in Title I schools are 13 times more likely to be taught by a teacher 
who received a rating of Ineffective, compared to non-minority students in non-Title I 
schools. 

 

�x Low income students in Title I schools are nearly three times more likely to be taught 
by an out-of-field teacher, compared to students who are not low income in non-Title I 
schools. 

�x Minority students in Title I schools are more than three and a half times more likely 
to be taught by an out-of-field teacher, compared to students who are not low income in 
non-Title I schools. 
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�x Low income students in Title I schools are twice as likely to be taught by a teacher with 
3 or fewer years of experience, compared to students who are not low income in non-
Title I schools. 

�x Minority students in Title I schools more than two times more likely to be taught by a 
teacher with 3 or fewer years of experience, compared to non-minority students in non-
Title I schools.  

 

Similar trends are seen within student subgroups: 
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One out of four children attending school has been exposed to a traumatic event that can affect 
learning and/or behavior.20 Trauma can affect school performance and learning and cause 
unpredictable or impulsive behavior, as well as physical and emotional distress. It is critical to 
develop and create trauma-sensitive schools that help children feel safe so that they can learn.   

 
Reduce Exclusionary Discipline and Implement Restorative Practices 

 
Recent research has demonstrated that student suspensions and expulsions do long-term harm, 
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�x Continue to promote the use of the USDE climate surveys as an effective tool for 
measuring school climate during statewide and regional meetings with the field 

 
In addition, the Department will continue to foster school climates that are safe and engaging.   
When students are physically healthy; emotionally supported; have safe routes to school; and 

http://dropoutprevention.org/meta-analysis-dropout-prevention-outcome-strategies/
http://dropoutprevention.org/meta-analysis-dropout-prevention-outcome-strategies/
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http://ccf.ny.gov/council-initiatives/head-start-collaboration-project/
http://www.p12.nysed.gov/upk/documents/TipSheetforCollaborationsBetweenSEDandHeadStartandOtherPreKProviders.pdf
http://www.p12.nysed.gov/upk/documents/TipSheetforCollaborationsBetweenSEDandHeadStartandOtherPreKProviders.pdf


http://www.p12.nysed.gov/earlylearning/documents/FinalDistrictPKKTransitionSelfAssessmentmar19FINAL_1.pdf
http://www.p12.nysed.gov/earlylearning/documents/FinalDistrictPKKTransitionSelfAssessmentmar19FINAL_1.pdf




http://www.highered.nysed.gov/kiap/precoll/lpp/
http://dropoutprevention.org/meta-analysis-dropout-prevention-outcome-strategies/
http://dropoutprevention.org/meta-analysis-dropout-prevention-outcome-strategies/


http://www.highered.nysed.gov/kiap/step/
http://www.highered.nysed.gov/kiap/SmartScholarsEarlyCollegeHighSchool_000.htm
http://www.highered.nysed.gov/kiap/scholarships/PTech.htm


http://www.nysed.gov/mbk/schools/my-brothers-keeper
http://www.p12.nysed.gov/compcontracts/16-013-fcep/home.html
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Measurable 
Program 
Outcome 

2.2 Beginning in fall 2016, 80% of Grades 3-8 migrant students 
receiving Level 3 supplemental academic instruction in Mathematics 
during the regular school year will gain 10 or more NCEs from the 
Fall to Spring administration of the NYS Migrant Mathematics 
Assessment. 

  

Goal Area: Graduation 

State 
Performance 
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Goal Area: Preschool Migratory Children 

State 
Performance 
Target 
(Statement of 
Intention) 

Provide and/or coordinate education and support services that meet the 
prioritized needs of preschool children, ages 3-5. 

Strategy Provide referrals and/or educational services to migratory children, ages, 
3-5, to prepare them to enter Kindergarten ready to learn. 

Strategy 5.1 Beginning in fall 2016, all migratory preschool children, ages 3-5, will 
have a complete, updated NY State Migrant Student Needs Assessment 
(SNA) to drive programs and services.   

Strategy 5.2 Each Level 2 migratory preschool child, ages 3-5, determined to be a 
candidate for educational services will have an initial NY State Early 
Childhood Assessment (ECA) score.   

Strategy 5.3 Beginning in fall 2016, Level 2 migratory preschool children, ages 3-5, 
determined to be candidates for educational services will participate in 
12 or more hours of educational services within each program year.   

Implementation 
Indicator 

Each year, beginning in fall 2016, 70% of Level 2 migratory preschool 
children, ages 3-5, determined to be candidates for educational services 
will participate in 12 or more hours of educational services within each 
program year. 

Measurable 
Program 
Outcome 

70% of Level 2 migratory preschool children, ages 3-5, who participate 
in 12 or more hours of educational services will demonstrate pre-post 
gains of 10% on the NYS-MEP Early Childhood Assessment (ECA). 

 
 
2. Promote Coordination of Services (ESEA section 1304(b)(3)): Describe how the State will 
use Title I, Part a973 0.569 RG
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�x Provides migratory children and youth opportunities to meet the same challenging State 
academic content and academic achievement standards that all children are expected to 
meet 

�x Provides migratory children and youth opportunities to develop life skills, including self-
advocacy, identity development, self-efficacy, job and career planning, and professional 
development 

�x Specifies measurable program goals and outcomes 
�x Is the product of joint planning for the use local

local
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PFS, and by the level of services targeted and received.  Data will be drawn from the Migrant 
Student Information Exchange (MSIX), the statewide migrant student data and information 
system (MIS2000), the NYSED Student Information Repository System (SIRS), MEP 
assessments and implementation documents (outlined above), and METS and parent surveys as 
needed. To aid in improving program performance, the evaluation will provide statewide and 
regional estimates of the relationship between program implementation and student outcomes, 
including measures of statistical confidence in those estimates.  
 
Data regarding the extent to which regional programs are jointly planning and coordinating with 
other programs and implementing the SDP as specified will be gathered through the NYS-MEP 
monitoring process and supplemented where needed by the external evaluators. Using a rubric 
and monitoring guide that are aligned to the specific components of the SDP; the regional METS 
Annual Work Plans (WP) and Annual Performance Reviews (APR); and Title I, Part C 
regulations and guidance; the NYS-MEP conducts monitoring annually.  Additionally, regional 
and statewide interim results will be provided to and reviewed with each regional METS 
program center in February and August of each year, beginning in 2017, for the purpose of 
promoting ongoing internal data review and related decision-making. 
 
Evaluation results will be used to drive program improvement, inform regional and state-level 
staff members of progress and performance, inform migrant parents of the status of NYS-MEP 
efforts, communicate with NYSED staff about the NYS-MEP, and comply with the reporting 
requirements of the Office of Migrant Education (OME) at USDE.  The ongoing data collection 
plan, semi-annual progress reporting, and external evaluation will each be used to inform 
implementation changes and program improvements. Program monitoring will be used to assure 
compliance with federal regulations and the approved SDP plan, as well as to provide input into 
program improvement.  The annual external evaluation reports will be used to communicate with 
parents, migrant program staff, NYSED, and OME about the status of the NYS-MEP state 
performance targets, MPOs, and program implementation. 
 
NYS-MEP evaluation activities will occur as follows: 
 
Evaluation Component Timeframe Conducted By 
Revised Data Collection 
Framework 

Fall 2016; revised annually NYS-MEP staff and 
contractors with external 
evaluator input 

SDP Implementation Fall 2016 and ongoing METS and NYS-MEP 
contractors 

Interim results February 2018, and each 
subsequent August and 
February 

NYS-MEP with external 
evaluator support 

Program Monitoring Spring 2018 and annually 
thereafter 

NYS-MEP 

External Evaluation Initial results: Fall 2018, Full 
Report Fall 2019 

External evaluator 
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C. Title I, Part D: Prevention and Intervention Programs for Children and 
Youth who are Neglected, Delinquent, or At-Risk 

1. Transitions Between Correctional Facilities and Local Programs (ESEA section 
1414(a)(1)(B)): Provide a plan for assisting in the transition of children and youth between 
correctional facilities and locally operated programs.  
 
Youth in the juvenile justice system face many barriers to completing education while these youth 
are held in facilities 

https://www.neglected-delinquent.org/
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�x Developing an advisory group consisting of

https://csgjusticecenter.org/wp-content/uploads/2012/11/Reentry_Council_Mythbuster_Youth_Access_Ed.pdf
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children in the program.                                                    
 
To ensure that students served in Neglected and Delinquent facilities graduate from high school, 
develop career and technical skills, and meet college- and career- readiness standards, the 
Department has established the following process-based and outcome-based objectives:  
 
Process-Based Objectives: 
 

�x The Department will convene a Neglected and Delinquent Advisory Group composed of 
appropriate statewide stakeholders to develop a Statewide Transition Plan within one 
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�x Core instruction (standards, curricula, and assessments) delivered by well-

http://www.p12.nysed.gov/accountability/T2/pdfs/FINALNYSEquityPlan.pdf
http://www.p12.nysed.gov/accountability/T2/pdfs/FINALNYSEquityPlan.pdf
https://www.engageny.org/resource/about-strengthening-teacher-and-leader-effectiveness-stle-grant-program
http://www.highered.nysed.gov/kiap/toc/toc2.html
http://www.nysed.gov/schools/my-brothers-keeper
http://www.nysed.gov/schools/my-brothers-keeper
http://www.nysed.gov/schools/principal-project-advisory-team
https://learningpolicyinstitute.org/product/solving-teacher-shortage-brief
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Professional Development and Growth: 
differentiated ongoing support for educator 
effectiveness, based on evidence of educator 
practice and student learning, including 
individualized support for new and early 
career educators to advance their professional 
practice and improve their ability to produce 
positive student outcomes. 

�‡ Professional development and mentoring 
structures, systems, and offerings 

�‡ Use of a needs assessment to determine 
professional learning 

�‡ Access to and time available for 
professional development 

�‡ Effect on instructional outcomes 
�‡ Effect on student outcomes 
�‡ Link to evaluation results 

Retention of Effective Educators: a 
systematic, coordinated approach to providing 
new and sustained leadership opportunities, 
with additional compensation, recognition, 
and job-embedded professional development 
for teachers and administrators to advance 
excellent teaching and learning, as well as 
advance the use of evaluation data in 
development, compensation, and employment 
decisions. 

�‡ Retention rates of the most effective 
teachers and principals vs. those of the least 
effective 

�‡ Gaps in turnover rates between highest- and 
lowest-need schools 

�‡ Building-level analysis of retention patterns 
�‡ Leadership opportunities for the most 

effective educators 
�‡ Tenured granted/denied based on 

effectiveness rating 
�‡ Results/Analysis of exit surveys, where 

administered 
�‡ Other existing PBCS efforts to retain the 

most effective educators 
�‡ Link to evaluation results 

Extending the Reach: leveraging the most 
effective educators in a multitude of ways for 
the maximum effect on improved student 
outcomes and equitable access. 

�‡ Assignment of students to the most 
effective educators 

�‡ Number of students affected by the most 
effective educators (district-wide and 
disaggregated by subgroup) 

�‡ Effect on instructional and student 
outcomes 

�‡ Gap in access to most effective educators 
between highest-need and lowest-need 
students/buildings 

�‡ Number of teacher leaders/principal leaders 
in district and current roles/responsibilities 

 

The Department will work with higher education teacher and school leader preparation programs 
to provide appropriate and ongoing support to LEAs in curriculum development and in the 
expansion of instruction and professional development. For those LEAs that want to take a 
deeper look at their equity data and develop strategies centered on the various components of the 
Framework to address gaps in equitable access, the Department will host a series of labs or 
convenings at which LEA teams can come together with the assistance of Department staff and 
other technical assistance providers to better understand data and how they can be used to drive 
the development of comprehensive systems of educator development and support that are 
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grounded in evidence-based strategies. Possible areas for consideration during the equity labs 
include strengthening existing mentoring/induction programs, expanding recruitment activities to 
attract a wider pool of diverse candidates, providing specific professional development in 
targeted areas of need, working with principals to determine strategic staff assignments/teacher 
teams and creating collaborative environments for professional learning and engagement in 
decision-making, or implementing and refining leadership continuum pathways that leverage the 
expertise of teacher and principal leaders. Additionally, these equity labs will allow LEAs to 
better understand the data points that the Department uses and how we conduct our analyses so 
that LEAs are better equipped to conduct building-level analyses that mirror those done by the 
Department at the State and LEA level.  

Helping LEAs to identify gaps in equitable access; determine the root causes of those gaps; 
conduct needs/gap analyses; and select appropriate, evidence-based strategies focused on 
different components of the Framework to address those areas of need, is an important 
foundation for meeting our goal of ensuring that all students have access to great teachers and 
leaders. However, it is equally important that we help LEAs to identify new and existing 
resources to implement these strategies. To that end, the Department proposes to work with 
LEAs to identify existing funding sources and initiatives that are already in place that can help 
strengthen these systems. As the first step in this work, Department staff will begin collecting 
information on the specific ways that LEAs are using their Title II, Part A allocations and review 
Professional Development Plans and Continuing Teacher and Leader Education (CTLE) plans to 
ensure alignment and to determine whether those activities are designed to close equity gaps. In 
this way, the equity work will have a natural funding stream to help LEAs tackle their specific 
areas of need.  
 
By undertaking this initiative, the Department believes that it can help school districts, BOCES, 
and institutions of higher education improve the quality and effectiveness of teachers, principals, 
and other school leaders, thus increasing the numbers of those educators who are effective in 
improving student academic achievement and ensuring that all students have equitable access to 
effective educators. This work is especially crucial in schools identified for CSI or TSI status, as 
explained in Section (A)(4).  
 
While the Department will begin to work more closely with LEAs to address gaps in equitable 
access to effective, qualified, culturally-responsive, and experienced educators, it will  also 
undertake a number of other State-level initiatives focused on the different components of the 
Framework, with the goal of ensuring that our own policies and initiatives advance our goal of 
ensuring that educators have access to comprehensive systems of professional learning, support, 
and advancement along the entire continuum of their careers. 
 
Preparation, Recruitment, and Placement 
 
As previously noted, the quality of the preparation that aspiring teachers, principals, and other 
school leaders receive is a key factor in determining whether those educators enter and, 



http://www.suny.edu/teachny/council/
http://www.nysed.gov/principal-project-advisory-team/schools/principal-project-advisory-team
http://www.wallacefoundation.org/knowledge-center/Pages/Developing-Excellent-School-Principals.aspx
http://www.wallacefoundation.org/knowledge-center/Pages/Developing-Excellent-School-Principals.aspx
http://www.nysed.gov/schools/principal-project-advisory-team
http://www.nysed.gov/schools/principal-project-advisory-team




http://www.suny.edu/teachny/council/
http://www.suny.edu/teachny/council/
http://www.hanoverresearch.com/wp-content/uploads/2017/06/Equity-in-Education_Research-Brief_FINAL.pdf
http://www.nber.org/papers/w21865
http://www.nber.org/papers/w21865
https://ssrn.com/abstract=2796150


https://tntp.org/assets/documents/TNTP_LeapYear_2013.pdf
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�x Time allotted for mentoring, which may include, but shall not be limited to: 

https://www.suny.edu/media/suny/content-assets/documents/teachny/TeachNY-Report_20160518_Final.pdf
http://www.wallacefoundation.org/knowledge-center/Documents/Good-Principals-Arent-Born-Theyre-Mentored.pdf
https://newteachercenter.org/wp-content/uploads/high-quality-mentoring_induction-resource.pdf
http://www.ascd.org/publications/educational-leadership/sept07/vol65/num01/Ten-Roles-for-Teacher-Leaders.aspx
http://cscce.berkeley.edu/files/2014/FINAL-218-Whitebook-Bellm1.pdf
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learning for teachers and leaders. Ultimately, the Department believes that the strategy will 1) 
provide equitable access for all educators to high-quality professional learning that is relevant, 
actionable, and ongoing; 2) improve performance, coordination, and communication of statewide 
professional learning partners; 3) empower regional professional development leaders to 
reimagine professional learning for schools and districts; and 4) embody thoughtful design, rich 
and meaningful experiences, and continual feedback and improvements. In order to achieve these 
goals, the new statewide framework calls for two strands of work: the development of statewide 
supports available to all educators and partners across New York State and investment in 
regional expertise that will empower regions to reimagine and implement high-quality 
professional learning supports for educators. 
 
Further, in keeping with our belief that members of the school community (students, teachers, 
parents, etc.) thrive when there are excellent leaders in those school buildings, and recognizing 
the need to ensure that there are high-quality principals in our highest needs schools, particularly 
those that have been identified for Comprehensive Support and Improvement, the Department 
will set aside a portion of its Title IIA funds, including the newly available set-aside to support 
school leaders, to support leadership development programs for principals of these schools. 
Focus areas and support systems for the use of this funding will be developed collaboratively, 
based on needs identified by a broad range of stakeholders, including the Department, school 
leaders, and preparation programs. Where necessary, these supports should address needs at 
multiple levels (i.e., statewide, regional, LEA level). Examples of potential uses of funds include 
the establishment of Principals Centers, communities of practice, residency and other extended 
internships, mentoring programs, and on-site expert technical assistance and coaching for 
principals. 

Extending the Reach of Effective Educators 

In addition to providing support to educators throughout their careers, research suggests46 and the 
Department believes that it is also important to ensure that educators have a career trajectory. For 
this to be possible, LEAs must take explicit actions to recognize their most effective educators 
and to cultivate teacher and principal leadership through the creation of leadership continuum 
pathways. When thoughtfully and systemically implemented, leadership opportunities provide a 
way for LEAs to 1) cultivate a shared understanding of what teachers, principals, and other 
school leaders should know and be able to do at all stages of their careers (e.g., from novice 
through highly effective); 2) recognize what highly effective practice truly looks like; 3) provide 
opportunities for educators who consistently demonstrate that they are highly effective to share 
their expertise with their colleagues and leverage that expertise for the benefit of the entire 
school system; and 4) improve the retention and impact of the most effective teachers and school 
leaders. Importantly, this systemic approach to leadership continuum pathways that is grounded 

 
46  

http://www.smhc-cpre.org/wp-content/uploads/2009/03/carnegie-monograph_final.pdf
http://www.smhc-cpre.org/wp-content/uploads/2009/03/carnegie-monograph_final.pdf
https://cdn.americanprogress.org/wp-content/uploads/issues/2006/12/pdf/teacher_pay_report.pdf


https://www.engageny.org/new-york-state-career-ladder-pathways-toolkit
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LEAs in implementing a leadership continuum pathway that is both responsive to local context 
and that addresses needs. Further, the Department will use surveys, webinars, and other media to 
ensure that the current tools and resources continue to reflect the needs and values of 
stakeholders across New York State, including specific outreach to school districts and BOCES 
leaders, teacher and principal leaders, and relevant stakeholder organizations, including the 
Professional Standards and Practices Board. The Department will also focus on additional 
opportunities for teacher leadership outside of a formal career continuum. 

2. Use of Funds to Improve Equitable Access to Teachers in Title I, Part A Schools 
(ESEA section 2101(d)(2)(E)): If an SEA plans to use Title II, Part A funds to 
improve equitable access to effective teachers, consistent with ESEA section 
1111(g)(1)(B), describe how such funds will be used for this purpose. 
 
See response to question #1.  
 
3. System of Certification and Licensing (ESEA section 2101(d)(2)(B)): Describe the 
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Transitional G Certificate 
Issued to a college professor with a graduate degree in science, technology, engineering, or 
mathematics who has successfully taught at the college level for at least two years. The 
Transitional G certificate will allow an individual to teach mathematics or one of the sciences at 
the secondary level, without completing additional pedagogical study, for two years. After two 
years of successful teaching experience with the district on a Transitional G certificate, the 
teacher is eligible for the Initial Certificate in that subject area. 
 
Certification of School Building Leaders 
 
What follows is a description of the current requirements for initial certification as a school 
building leader in New York State. As described further in Sections D(1) and D(6), the 
Department has launched the Principal Preparation Project, which aims to enhance the preparation 
of future school building leaders and support for the development of current school principals 
and which may change the structure described below. 
 

 r one of the sciences at 

http://www.nysed.gov/schools/principal-project-advisory-team
http://www.nystce.nesinc.com/content/docs/NY107_108_OBJ_FINAL.pdf
http://www.nystce.nesinc.com/content/docs/NY107_108_OBJ_FINAL.pdf
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emerging and hard-to-staff subject areas, the Department will continue to work with stakeholders 
to determine what, if any, revisions are necessary to existing certification pathways/requirements  
that will promote increased numbers of qualified candidates.  

 
4. Improving Skills of Educators (ESEA section 2101(d)(2)(J)): Describe how the SEA will 
improve the skills of teachers, principals, or other school leaders in order to enable them to 
identify students with specific learning needs, particularly children with disabilities, 
English learners, students who are gifted and talented, and students with low literacy 
levels, and provide instruction based on the needs of such students. 
 

The Department recognizes the importance of ensuring that teachers, principals, and other school 
leaders have the knowledge, skills, and abilities to meet the needs of all students, including 
students with disabilities, English language learners, students who are gifted and talented, and 
students with low literacy levels. Central to this is ensuring that educators are able to identify 



http://www.highered.nysed.gov/tcert/pdf/teachingstandards9122011.pdf
http://www.ccsso.org/Documents/2008/Educational_Leadership_Policy_Standards_2008.pdf








  



http://eservices.nysed.gov/teach/certhelp/CertRequirementHelp.do


http://www.highered.nysed.gov/tcert/pdf/pdstds.pdf
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building leaders (especially, but not exclusively, those from historically under-
represented populations). 

22) As a possible option (prior to full-scale implementation of State-adopted changes to the 
process of school building leader certification), design and offer a step-up plan that 
includes meaningful incentives and that makes possible a pilot involving a P-20 
partnership (opt-in participation for BOCES) and a process of learning from the pilot 

 
Taken together, these recommendations reflect a commitment to leadership for equity; in this 
context, the term equity means that the learning needs of every student are supported in an 
environment where all students are valued; respected; and experience academic success without 
regard to differences in age, gender, socio-economic status, religion, race, ethnicity, sexual 
orientation, disability, native language, national origin, or immigration status. The Department 
will continue to work to advance these recommendations to improve both the preparation and 
support of educators. 
 
Educational excellence can be found in every corner of the State. Yet, while in some schools it is 



http://www.nysed.gov/bilingual-ed/schools/ell-identification-placementhome-language-questionnaire
http://www.nysed.gov/bilingual-ed/schools/ell-identification-placementhome-language-questionnaire
http://www.nysed.gov/bilingual-ed/schools/students-interruptedinconsistent-formal-education-sife
http://www.regents.nysed.gov/common/regents/files/914p12d8.pdf
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State. The Department also holds monthly ELL/MLL  Leadership Council conference calls for 
school administrators.  
 
The Department will continue to provide ongoing professional development to LEAs in a 
variety of ways.  These wi



  





http://www.p12.nysed.gov/sss/documents/SEDLguidelines.pdf


https://www2.ed.gov/documents/family-community/partners-education.pdf
https://www2.ed.gov/documents/family-community/partners-education.pdf


http://www.nysed.gov/common/nysed/files/blueprint-for-ell-success.pdf
http://www.nysed.gov/bilingual-ed/parents/parents-bill-rights-new-york-states-english-language-learnersmultilingual
http://www.nysed.gov/bilingual-ed/parents/parents-bill-rights-new-york-states-english-language-learnersmultilingual
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It is essential to offer training opportunities that familiarize parents with school, its expectations, 
and how best to support and advocate for children. Supporting families by offering adult literacy 

http://www.boces.org/
http://www.boces.org/
http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/documents/2015-16DTSDEComprehensiveSchoolRubric.pdf
http://www.p12.nysed.gov/sss/
http://www.p12.nysed.gov/specialed/publications/policy/parentguide.htm
http://www.p12.nysed.gov/specialed/publications/policy/parentguide.htm
http://www.p12.nysed.gov/specialed/publications/preschool/brochure.htm
http://www.p12.nysed.gov/specialed/publications/preschool/brochure.htm
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consistent with ESEA section 4105(a)(2). 
 

In accordance with ESEA Section 4105, NYSED will use funds reserved under section 
4104(a)(1) to award subgrants, on an allocational basis, to local educational agencies receiving 
Title I Part A funds, or consortia of such LEAs, in order to enable the agencies or consortia to 
support activities authorized under one or more of sections 4107, 4108, and 4109(a). In 
compliance with Section 4105(a)(2), NYSED will award such subgrants with priority given to 
local educational agencies, or consortia of local educational agencies, with the greatest need 
based on the number or percentage of children counted under section 1124(c), in a manner that 
ensures geographic diversity among subgrant recipients representing rural, suburban, and urban 
areas, and in a manner that distribute the total amount of funds available to the State under 
section 4104(a)(1). 
 

G. Title IV, Part B: 21 st Century Community Learning Centers 
1. Use of Funds (ESEA section 4203(a)(2)): Describe how the SEA will use funds 
received under the 21st Century Community Learning Centers program, including 
funds reserved for State-level activities.                                                   

 
New York State views 21st-Century Community Learning Centers (21st CCLC) as extensions of 
its classrooms, providing critical academic support, enrichment, and family engagement 
activities to students. In accordance with ESEA Section 4202, the Department will allocate not 
less than 95% of funds to LEAs for implementation of approved activities. Funds for State-level 
activities will include a 2% set-aside for grant administration and a 3% set-aside for monitoring 
and evaluation, including administering the peer review process. Specific State-level activities 
currently underway that will continue include: 
 

�x The Department uses federal 21st CCLC funds to award two Technical Assistance 
Resource Centers (TARCs) contracts, one for New York City sub-





  













https://nysteachs.org/posters-brochures/
https://nysteachs.org/lea-liaisons/
https://nysteachs.org/resources/data-on-student-homelessness-nys/
https://nysteachs.org/resources/local-poverty-rates-student-homelessness/
https://nysteachs.org/resources/local-poverty-rates-student-homelessness/
https://nysteachs.org/topics/trauma-sensitive-strategies/


  

http://www.counsel.nysed.gov/appeals/homeless
http://www.counsel.nysed.gov/appeals/homeless
https://nysteachs.org/resources/lea-requirements-for-implementing-mckinney-vento-dispute-resolution-process/
https://nysteachs.org/resources/appeal-sample-evidence/
https://nysteachs.org/resources/appeal-sample-evidence/
https://nysteachs.org/resources/sample-district-dispute-resolution-policy/
https://nysteachs.org/resources/sample-district-dispute-resolution-policy/
https://nysteachs.org/topics/dispute-resolution-appeal-process/
https://nysteachs.org/posters-brochures/
https://nysteachs.org/lea-liaisons/
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�x Answer inquiries through the NYS-TEACHS hotline and via email concerning the 
prompt resolution of disputes, and other McKinney-Vento-related issues 

�x Track barriers related to the prompt resolution of disputes, as well as other McKinney-
Vento-related barriers, and follow up with LEAs, as needed, to ensure that that barrier is 
corrected going forward   

�x Conduct five, large, half-day workshops per year (3 in New York City and 2 in other 
parts of the State) that include information about the dispute resolution process  

�x Conduct 22 regional trainings per year that include information about the dispute 
resolution process 

�x Conduct 22 webinars per year, most of which include information about the dispute 
resolution process  

�x Regularly communicate with liaisons about McKinney-Vento-related updates, including 
updates related to promptly resolving disputes  

 
3. Support for School Personnel (722(g)(1)(D) of the McKinney-Vento Act): Describe 
programs for school personnel (including the LEA liaisons for homeless children and 
youth, principals and other school leaders, attendance officers, teachers, enrollment 
personnel, and specialized instructional support personnel) to heighten the awareness of 
such school personnel of the specific needs of homeless children and youth, including 
runaway and homeless children and youth. 
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�x Offer two webinars specifically focused on connecting children who are homeless with 
quality early care and education programs, including LEA- and SEA-administered 
preschool programs 

�x Publish and disseminate guidance related to ensuring that homeless children have access 
to SEA- and LEA-administered preschool 

�x Continue to require that LEA-administered Pre-K programs screen all children to 
determine their housing status 

�x 

https://nysteachs.org/trainings/
https://nysteachs.org/resources/district-administered-pre-k-programs-for-children-in-temporary-housing/
https://nysteachs.org/resources/district-administered-pre-k-programs-for-children-in-temporary-housing/
https://nysteachs.org/resources/pre-k-class-size-variance-request/
https://nysteachs.org/resources/housing-questionnaire-head-start/
https://nysteachs.org/resources/tip-sheet-for-head-start-programs/
https://nysteachs.org/topics/early-childhood-education/
https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-student-succeeds-act/
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levels. 

https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-student-succeeds-act/
http://nysteachs.org/info-topic/charter-schools.html#laws
http://nysteachs.org/info-topic/charter-schools.html#laws
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6. Policies to Remove Barriers (722(g)(1)(I) of the McKinney-Vento Act): Demonstrate that 
the SEA and LEAs in the State have developed, and shall review and revise, policies to 
remove barriers to the identification of homeless children and youth, and the enrollment 
and retention of homeless children and youth in schools in the State, including barriers to 
enrollment and retention due to outstanding fees or fines, or absences. 
           
The Department has worked closely with the Governor and the legislature to amend New York 
State law to comply with the recent changes to the McKinney-Vento Act. These amendments 
were signed into law on April 20, 2017. Corresponding regulations went into effect July 1, 2017. 
In its McKinney-Vento ESSA guidance memo, the Department reminded LEAs that they must 
remove barriers to enrollment and retention due to outstanding fees or fines, or absences. The 
Department will continue to review and revise its policies and issue additional guidance as 
needed. The Department and

https://nysteachs.org/resources/nysed-field-memo-implementation-of-changes-to-mckinney-vento-homeless-act-as-a-result-of-passage-of-every-student-succeeds-act/
https://nysteachs.org/topics/higher-education/
https://nysteachs.org/resources/nys-teachs-supporting-college-access-checklist/
https://nysteachs.org/resources/nys-teachs-supporting-college-access-checklist/
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�x Liaisons ensure that youth are referred to housing services.  
 
The Department will also develop guidance setting forth expectations for how LEAs should 
ensure that youths described in section 725(2) will receive assistance from counselors to advise 
such youths, and prepare and improve the readiness of such youths for college. The Department 
and NYS-TEACHS will continue to undertake the strategies detailed previously, such as 
answering questions that come through on NYS-TEACHS hotline, providing onsite and online 
trainings, reporting barriers related to access to college counseling, monitoring districts, , and 
notifying districts of updates via email to ensure that youths described in section 725(2) will 
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B. Graduation Rates 
 
4-Year Cohort Graduation Rate (%) 

Group Name 

2012 4 
Yr GR 

Baseline 
2017-

18 MIP 
2018-

19 MIP 
2019-

20 MIP 
2020-

21 MIP 

2021-
22 

Long 
Term 
Goal 

End 
Goal 

All Students 81.8 82.3 82.8 83.3 83.8 84.4 95 
Asian/Pacific Islander 87.7 88 88.3 88.6 88.9 89.2 95 
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Students With Disabilities 48.3 54.4 60.5 66.6 72.7 78.6 84.5 200 

White 102.4 106.3 110.2 114.1 118 121.9 125.8 200 
 
 
High School ELA 

Group Name 
2016-17 
Baseline 

2017-
18 

MIP 

2018-
19 

MIP 

2019-
20 

MIP 

2020-
21 

MIP 

2021-
22 

MIP 

2022-
23 

Long 
Term 
Goal 

End 
Goal 

All Students 188.3 189.4 190.5 191.6 192.7 193.6 193.6 215 
Asian/Pacific Islander 208.4 208.7 209 209.3 209.6 209.7 209.7 215 
Black 158.1 160.4 162.7 165 167.3 169.5 169.5 215 
Economically Disadvantaged 166.9 168.8 170.7 172.6 174.5 176.5 176.5 215 
English Language Learners 82.4 87.7 93 98.3 103.6
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Black 75.1 76 76.9 77.8 78.7 79.5 80.3 97 

Economically Disadvantaged 79.3 80 80.7 81.4 82.1 82.8 83.5 97 
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Appendix B  
      OMB Control 

No. 1894-0005 (Exp. 03/31/2017)  

NOTICE TO ALL APPLICANT  

The purpose of this enclosure is to inform you 
about a new provision in the Department of 
Education's General Education Provisions 
Act (GEPA) that applies to applicants for 
new grant awards under Department 
programs.  This provision is Section 427 of 
GEPA, enacted as part of the Improving 
America's Schools Act of 1994 (Public Law 
(P.L.) 103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects applicants for 
new grant awards under this program.  ALL 
APPLIC ANTS FOR NEW AWARDS 
MUST INCLUDE INFORMATION IN 
THEIR APPLICATIONS TO ADDRESS 
THIS NEW PROVISION IN ORDER TO 
RECEIVE FUNDING UNDER THIS 
PROGRAM. 

(If this program is a State-formula grant 
program, a State needs to provide this 
description only for projects or activities that 
it carries out with funds reserved for State-
level uses.  In addition, local school districts 
or other eligible applicants that apply to the 
State for funding need to provide this 
description in their applications to the State 
for funding.  The State would be responsible 
for ensuring that the school district or other 
local entity has submitted a sufficient section 
427 statement as described below.) 

What Does This Provision Require? 

Section 427 requires each applicant for funds 
(other than an individual person) to include in 
its application a description of the steps the 
applicant proposes to take to ensure equitable 
access to, and participation in, its Federally-
assisted program for students, teachers, and 
other program beneficiaries with special 
needs.  This provision allows applicants 
discretion in developing the required 

description.  The statute highlights six types 
of barriers that can impede equitable access 
or participation: gender, race, national origin, 
color, disability, or age.  Based on local 
circumstances, you should determine 
whether these or other barriers may prevent 
your students, teachers, etc. from such access 
or participation in, the Federally-funded 
project or activity.  The description in your 
application of steps to be taken to overcome 
these barriers need not be lengthy; you may 
provide a clear and succinct description of 
how you plan to address those barriers that 
are applicable to your circumstances.  In 
addition, the information may be provided in 
a single narrative, or, if appropriate, may be 
discussed in connection with related topics in 
the application. 

Section 427 is not intended to duplicate the 
requirements of civil rights statutes, but 
rather to ensure that, in designing their 
projects, applicants for Federal funds address 
equity concerns that may affect the ability of 
certain potential beneficiaries to fully 
participate in the project and to achieve to 
high standards.  Consistent with program 
requirements and its approved application, an 
applicant may use the Federal funds awarded 
to it to eliminate barriers it identifies. 

What are Examples of How an Applicant 
Might Satisfy the Requirement of This 

Provision? 

The following examples may help illustrate 
how an applicant may comply with Section 
427. 

(1) An applicant that proposes to carry 
out an adult literacy project serving, 
among others, adults with limited English 
proficiency, might describe in its 





 

Paperwork Burden Statement According to the Paperwork Reduction Act of 1995, no persons are required to 
respond to a collection of information unless such collection displays a valid OMB control number. The valid OMB 
control number for this information collection is 1810-0576. The time required to complete this information collection 

mailto:ICDocketMgr@ed.gov
http://www.p12.nysed.gov/accountability/T2/pdfs/FINALNYSEquityPlan.pdf
https://www.engageny.org/resource/about-strengthening-teacher-and-leader-effectiveness-stle-grant-program
http://www.highered.nysed.gov/kiap/toc/toc2.html
http://www.nysed.gov/schools/my-brothers-keeper
http://www.nysed.gov/schools/my-brothers-keeper
http://www.nysed.gov/schools/principal-project-advisory-team
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